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And What Did He Discover?:

U

Harry Stottlemcrer isa flfth gr.tder whosc mmd wandcrs one day in
Mr. Bradley s science Class After listening to Mr. Bradley explain the
intricacies of the solar system, Harry begins to **picture in his mind .

the great; flaming sun; and all the little planiets spinfiing stcadrly around

.*" Suddenly the teacﬁhﬁer asks him a guesti ;;What is it that has.a

long tail; and revolves about the sun ornce every 77 ycars"" Not knowing

the answer; Harry tries to figure out an answer; I\nowmg that all plancts

revolve about the sun; Harry reasons that this thing wnh a tail that

revolves around the sun must be a pianct
His answer is_greeted with laughler since everyone else had heard

Mr. Bradley say that comets (in this case Halley's Lomet) revolve around
the sun jUSl as planets do bul arc not planets Embarrassed by the.rfac-

Harry realizes that he erred in assuming that since all planets rcvolvc
around the sun, all things-that revolve around the sun are planets.
Excited about this new_discovery that ‘4all’’ sentences can’t be re-
versed, Harry hastens to tell Lisa about |t"!:15a is one-of his classmates;
but she was riot among those who laughed at him. WitH Lisa's help fur-
ther discoveries arc made. including a revision of his 1'riitiéi| discovery.
Togelher they conclude that if a true sentence begins with the word no,
then its reverse is also true; bit if it begins with the word al, then its

TEVETse is false .

i : 7 e h
. ' f -
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mother and a neighbor, Mrs. Olsen, engaged in the following conversa-
Mrs. Olson was saying, *'Let me ull you somclhmg. Mrs. Stottle-
meier. That Mrse Bates, who just Jomgd the PTA, cvery day | see her go
into the liquor store. Now, you know how concerned | am about those
unfortunate pmplc who;usl can't stop drinking. Every day, I see them go

into the hquor store. Wull that makes nie \wndur whether Mrs. Bates is,

? Harrv s mother asked pol
R Olson noddcd Suddgnly somuhmg in Harry § find wcnl
»CLICK!™ . »

“Mrs: Olson;” he said, "'just because, act 'rdmg io you, atl péople
who can’t stop drmkmg are people who go ré the liquor store, that
doesn't mean that all people who go.to the liquor store are people who
can't’stop drinking.”’

“Harry,"" said hlb mo‘her “this is none of your susiness, and besides;
you're interrupting.”

But Harry could-tell by the uprcssnon oii his

M

he o mother's face that she
was pleased with what he'd said. So he quietly got his
down to drlnl\ it, teclmg happler ihan he had felt R;

nov cl Harry Slo!lfemerers Dlscoiferj' clearly ldcntlfy Harry as a sen-
sitive and imaginative character who struggles to figure things. out.

Cauglit in the act of daydrcammgbhe unsuccessfully attempts to reason

his way out of his predicament _Experiencing embarrassment as a result

of his failure, he tagns his reasoning inward and tries to figure out his

mistake. Through such reflection; along with a little help from his

friends, he begins [,° unravel the mystcrlcs of thought and subsequemly
to apply his d:scovencs to his everyday world.
The novel is designed to encourage elementary and middle school

stiidents to think about thinking. As the characters in Harry and the

other rovels in the series discover both foritial and informal rules of

!hought students in the classroom are cncouraged and assisted in im-

pr )ving their thinking skills. As students discuss ideas introduced by

cnaracters in the novels, they begin to thmk about their own thinking
and become concerned about improving it

In the 1960s, aware of his college students’ inability to understand

and follow “the rules of reason, MauheW Llpman professor of

8
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philosophy at Columbia Univarsity, began exploring alterna*‘ve ways of
teaching reasoning. Realizing that studciits need help in deveioping their
reasoning skills long before their college years, someoné §qg§e§ted to
Lipman the possibility of introducing children to both the formal and
informal rules of thought by using the novel as a medium. Intrigued by
th" potenual of a story, told as a ci‘'ld mlght tell it, f‘or modelmg the

Dtswver"v and; with “he help ofa gra.nt fron the Nauon' al Endowment
for the Humanmes taught it to fifth- gradcrs at tgé Rand School m
\Aontelalr New Jers ey, in 1970-. t; ;

On his initial meeting with the stadents; he read Chapter 1 and then

asked: “What did Hérry discover?” Exputmg halting, fumbhng replies

at best; Lipman was astonished when the very first response was lucid

and complete. Virtually everyone in the class did rcmarkably well. Lip-

* man soon learned that the students preferred taking turns reading a

chapter aloud and took delight in role playing the characters whenever

appropriate. With the students’ help; deficiencies in the novel were iden-
tified and approprlatn revmon madc Lalcr Llpman r(’LCIVLd anothcr .

ment of Phllqsophy fpr Chnldren (IAPC),a!,Montelanr,S,tate Collcge in
1974, pioneering the development of curriciiliim materials and teachinig
methods designed to enhance ihe think:1g skills of elementary and mid-
dle SLhOOl students The IAPC contv..ucs to engage in research and to

from the IAPC is provided on page 3s; o
Thie IAPC has developed 4 curriculum designed to foster and expand

_reasoning skills, beginning with early childhood focusing on reasoning

‘in ianguage comprehension and followed by reasonmg skills in ethics;

language arts; and social studies; The curricula are not watered-down;

introductory college-level courses, nor do they attempt to teach children

the History of philosophy or technical jargon. The program encourages
children to examine alternative ways of viewing things and assists them
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in dmourmg qnd appl)lng the ruleg of r‘J,son 1o quesuons of
sighificince to them:
\lml Lduc lirs dgree lhm th lhmkmL

dculopmml nt rmsomnz skllis h%&s- long been a funmon of cducallon
In the past such efforis focused on mathematical or scientific training,

with the aﬁsumpuon that the rigor of such subjects would discipline the
mmd suthunml) to Lnablc Lhnldrcn lo draw lomga} mfgrcnus from

ddiii- ln- :
thinking has for (helr lives \nll srudgms cnz,a{.,c o self-reflection and

bnmn lo murnahze th rulcg of réason

[hL\ dlr&.‘.ld) possess LQnSIdLl'dhlL‘ redsoning skills: But llkc euryom L]SC
ihey can iniprove these skills.

To foster the dculopmcnl of sudi skills; the plnlmophv for children
programi tses characters in nov els to model the discovery of both formal
and informial riiles of lhought In these nouls Harry and his friends
sxruu.k to figure (hm&s out: Formal loglc is one of the tovls used in this
quast but, as the children discover; it is not enough. The rules of formal
lobxg el us nothmt. about the truth of a par'uular assertion. In such
situations one nidst search for evidence or good reasons 1o supporr or
dnm (hg Hsscrllons \lxhough no absolute rule dictates what constitutes
@ good r ason; a reason given in support of an assertion should be fac-
tual; relevant; and plausible,

The chitdren in the novels siruggle to figure thmgs out by GLLng
reasons for things they do not understand and by assessing the reasons

’ given. ih’(n’ri Th{ r'o'namg Eitbrrji from (‘h'a"p’i'c'r IS of Harry Stor-

father .md son, bul also a thldr
out that puzzle him. Harry and his falhgr are \xalkmg horie from lhc

store when NMr. Stottlemeier lights a cigar:

. -1id)




T
“Dad,” said Harry, "why do_you smoke?"” )
. N
> : e I N O T S S N
“Because 1 like 1o, Mr. Stottlemeier replica.
“But they say that smoking causes cancer,” Harry insisted. )
*Only if you smoke too much,” answered Harry's father. .
*“} don't see how you can be siire vou're 1ot ‘\'iiibfiiii[{ foo nitch,”
Harry. “Besides, 1 tried takir; a putf of your cigar, and it tasted awful.™
»Well," said Mr. Stottlemeler, “that's good. Maybe you won't pick up the
. .
K & much at first, but then 1 kept on, xmol\;ng .md prcm soon 1 began to like
‘ N 4 |l (1]
“How long ago;\as i7" Harry wanted to l\no\\ "thn )ou were in h|5h
7 . sghoul"'"r
.
Har ¥'s I.nhcr Iaubl\-'d "No JLluJ"\' it was laur ll Was w hcn l was in lhc
2T L Army.” ;
“When you were overseas in Korea?”
; Harry's father nodded. He very seldom seemied to Want 1o talk dbout the
_time he was in the Army. :
-

"After a pause, Harry asked, "How do wars start, anyhow?”
* " “Oh," said Mr. Stoulemcier, “You know how it is. People hate each
other; and the first thing vou know, they're fighting.”

“Did you hate the kO?éﬁhSé;;

“You mmican the Vorrh Koreans;™ said Mr: Stottlemeier: *We were fighting
against the North Koreans, but with the South Koreans. To te!l you the
truth; 1 could never see much difference between them.”

“No; I don* think I did;" his father répiiccj. ;;M{lybc now and then I did;
toward the end, but not ~t first.”

Harry looked puzzled. “Dad,” he said ﬁnally u sald bcfurc that hrsl
pmplc get mad a gagh mher aud lhen lhcy ﬁgh( Bul in ' your case u

) .
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" thoughts and actions.

*¢ don't know how come, Harry,™ said Mr. Stottlemietet. ¥1 never really
thoiight of it that wiy: 1 don't kinow how coine.™ ’

Thiey stopped it & street corner and waited for the tralfic light to change.
“Dad,” Flarry said, as théy were crossing the sireet, "1 hiate 1o be a pest—=
“Bul yoi've got aifother question!™ Harry's father laughed. “Well, what is
it? Pester away!™

ol sifioke because you like to. But you

»1 was thinking = you sz
ou were in the Ay, you

also said that when you first sterted, while
were smoking betore you liked it | dom't ger i

N~

“Wiiai do you mean?” his father asked.

“I mean; what came first, the smoking o the like to smoke?
“The iiiiiikiiig " "
“Th.n D Wh.xl’l Hmught " s.nd H.xrn

As the chapter dc\cl' ps. Harry and his trlendj dxscov;r thc dif-
ference between a cause and a reason. As the chapter concludes; Harry

becomes a trifle anhoyed with his father for giving him the cause — not
the reason tor his smoking. Harry also discovers that while the rules of

formal log,u. are ihi'p"o"rt'zim the search for good reasons is equally ml-

portant.
A grasp of ﬂusu and other rules of ruason is important if children are

to learn to think about their own thinking. To internalize these rules,

children must be acllvdy involved in *xplorm' problems that hav

meaning for them: One {earns ph

The novuls used in the philosophy for Lhndrcn program prov:de

students wlth examples of problems that'have meaniry for ther, as well

as presenting a model of a community of ;jéei's seeking solutions to com-

- tmon probkms As students begin to identify with the characters in the

novels, thcy bcgm to dxsuover thc rules of reason and, more lmportant-

v . .
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"adults take for granted is new and puzzling: Given the pat

: GEH&E&B naturaily enjoy and engage in the art of philosophizing.

This should not be surprising because; after all, what is philosophy,
stripped of its technical ja'rg;sﬁ and ébédéinic 'e'rii'diti'o"n biji an uncom-

enced a ?hlldS persistence in repeatedly as.qng ‘Why?" Sueh ’
inquisitiveness is the child’s main instrument for making sense out of the
Wéild

they all too « .ten have been socxahzed to abandon thiis serise of wonder
Time after tir ie, well-meaning adults, including some teachers; squelch

a child’s n ural inquisitiveniess. Since many adults have stepped

wondering why things are the way they are,rthey often ignore and

sometimes belittle children for seeking explanations for things they do

not readily uriderstand. Adults sometimes fail to realize that a child's ex-

perietice and uﬂderstandmg are llmlted for children; much of what
city of their

experiences, it is understandable that they wonder about t

Somiething is wonderful when our knowledge or understanding fails

16 explam it; In this sense; to wonder is a necessary step in the expansion
of knowledge and understandlng To achleve greater understandmg, the
r; his

child’s sense of won
ouraged to think for themselyes, rather than hav-

Children should be
ing others think for them. Rather than compelling children to accept un-
critically the world as perceived by adults, educators should encourage

l’3A 13
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and assist thldrun in thcxr strugglc 10 discover and make sense out of a
wondertul world.

Children arc n.numl burn phllosophgrs They hive the abllity to
learn logic and other reasoning skills. As Frcdt.ru}r Ou.anyan has noted;
children have already developed rather soph:snuated reasoning skills
prior to cntering school. According to Oscanyan (1978); chxl&;éﬂ
understand the meaning ofif-ther lo_g,iual forms; thoogh they mey know

nothing of the formial riiles tha( govern these forms: For example;

thlern understand that lhc stm' ment; "lfyou touch that; you will get
hurt,”* means to avoid gutmg hart (dcnymg the consequence)

ficcessitates not tomhmg the specified object (dcn;/mg the antecedent).

Whllc children may not anderstand the roles that govern such logical
patterns; [hr.y undcrstand Iht. pauerns because they COHHCL[ wnh what

to reason, bat erences prior 1o

their use of language. It is the intent of the philosophy for children pro-

gram 1o enhance the child's natural reasoning abilities by assisting the

child in the discovery of the rules of reason and their application.
Wiiiié iéi:iti'véiy 'y'o’ij'rig 'ch'iid”r;'ri 'p’b”sséss thé ;ib’ility té 'r'eas'o"ri itis hbi

thldren seem mulmcd to scck understandmg. {0 search for megmng and
if thicy are to prevail. While the
phllOSOphv for thldrcn program assiimes that thinking is natral, it also
believes iiat it cari be enhanced. The program aims at improving the

vsell o :
Thmkmg well requxres self—reﬂecuon and self—reﬂecuon is encour-

aged through di: ity of peers seeking solutions to
comimon problems. In order for children 1o engage in phllosophncal

learning, an a(mosphere must be created that fosters interaction be-

tween each individual child and the environment. Such an environment

includes peers, teachers and other adults; as well as the physical setting.

To encourage such interaction; the teacher must genuinely respect

each chlld s opinions. If students sense that their task is 10 discover the

rrght answers as determined by the teacher; they are not likely to risk an

interpretation or offer an explanation that in any way differs from what

.

14
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is expected. If philosophy is to be meaningful, the teacher must join
students in seeking more meaningful 15 than thiey How pOSSEss
io problems ihiat interest them all: Such a teacher must recognize that
kiiowledge is continually being created and expanded by humans in

ihcir fiever-cnding quest for greater understanding. The philosophy for
children program is significantly teacher dependent. If the model of an

eduicated individual offered by the teacher is of a person who is all-
knowirig, students are not likely to engage in or value philosophical in-

giiiry. If students are exposed to teachers Who are intellectaally open,
curious, self-critical; and not afraid to say, 1 don't know;"" the
students’ nataral inclination to wonder is enhanced. The philosophy for
children program assumcs that commitment to open; honest inquiry,
governed only by the rulcs of reason, should prevail in the classroom.

In using the philosophy for children materials; teachers must guard
against imposing their own values on the impressionable minds of
children. To impose a teacher's position on a child, no matter how con-

fident the adult is in the correctness of the position, is indoctrination
and antithetical o philosophical inquiry. However, although teachers
must be careful not to interject their views into a classroom discussioni
too often; no content or method of teaching is value-free. While the
philosophy for children program does not support indoctrination of any
kind. neither does it accept the ‘‘everything is relative’” attitude that is
50 fashionable today. Nor is the program akin to the varied values

clarification  technigues that recently have been pC ilar. The
philosophy for children prograra does more than just enable students to
clarify and rank their values. By modeling for students the significance
of coherence, consistency; and comprehensiveness in their thinking, the
prograi seeks (o assist students in learning how to think, not what to

ihink. As students develop their thinking skills through the discovery

arid application of the rules of reason, they will be @ble to determine

when and why one reason is better than another.
While developing the capacity to distinguish good reaso

bad is important, the philosophy for children prograr is also con

in

from

with fostering congruence between thought and action. Assuming that
one's integrity is based on a consistency between thoaght and action, the

novels offer models of children struggling with the inconsistencies

15 15
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bchavrors [0 o(her learn'n ac i

of this incon-

slsunu is not sutticient tor av ordmg, (hv. horns of (hls dilemma.
Lisa’s inner conflict illustraies another basic assumption on which

' (h:. philosophy for ghlldrcn program is bds&.d Thg thlern in lhc novv.ls

lurncd inward and combined with imagination as children struggle to
discover and create meaning in their world:
The philosophy for children progrdm unlike other etforls aimed at

fostering reasoning skills, assumes that loglc and creativity go hand in

hand. Logic does not always suffice as a means of rcsolvmg compléx

human problems. Occasionally encouraging children to transcend the
boundiries of reason and to use their imaginations helps them to con-
ceptualize other possible worlds. While both formai logic and good
reasons are essenual to rauonalny. lhe rauonal powers of humans are

gi 1
among them: By modelmg for students the strengths and weaknesses of

logic and the need to use it in confiection with one’s own creativity and

inventiveness; t (he phllosophy for children program offers a comprehen-

sive approach to the development of reflective beings.

The devélopmem of inquisitive and reflective chi ldren is lmporlam

but there are other; more practical benefits: Chlldren who have been en-

couraged to be more reﬂecuye and inquisitive tend 1o apply such
ies: Teaching phllosophy to chlldren

y-over effect into other dlsc1plmes

Evndence in supporl of rha( assurripinon w:ll be dlscussed in Chapter 5.

ciﬂldrcn at a relatively young age. Any teacher seeking to introduce

16 s
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.

phllosoph into the classroom must be committed to the basic PrmClpleS

of the program The teacher must create an atmosphere where chnldren

the chlldren as unique individaals capéble of understandmg and crealmg

meaning in the world Rather than indoctrination, a willingriess to

follow the rules of reason must prevail. Philosophy for chlldren presup-

poses a commitment to open inquiry that must be shared by tlie teacher

as well as by members of the class.
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The Cbm’m’u” y f In ’au’iry and the

Central to the phllosoph) for thldl'en approach is the use of dxalogue
asa teachmg strategy. The dlalogue shotld be related to children’s lives

and to ideas that matter most to them. The dialogue tradition can be

traced back to ancient Greece in the sixth century BC when

philosopher; began SV<'Pmatically 6 engage in thinking about thmkmg
It was at this time that the field of phnlosophy emerged, with literary

forms servmg as vehicles for presenting phxlo’sophiéal concepts.
, or

Whether in the aphorisms of Heraclitus; the poetry of Parmenid

the dialogues of Plato; the literature of ancient times often contained

philosophical material. By mtroducmg it in this fashion; phllosnphlcal

inquiry became more than just an academic or professional enterprlse

Embodied in literary forms; philosophical inquiry was accessxble to all

educated persons.

Socrates, as portrayed in the dialogues of Plato; prov:des us with an
excellent ‘model of how discovery and understandmg are enhanced
through dialogue. Often conversing with young men; Socrates models a
process of intellectual inquiry that is rigorous but never condescending.
He never imposes on his companiorns the results of his own disciplined
inquiry. Socrates demionstrates that thinking is hard work that no one
can do for someofie else. He models for hls fnends the dlfference bc-

comagnous Perhaps riost sxgmﬁcant is liis ablhty to ins* lll in these
young men the confiderice that they too can master the art of thinking

well:
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Socrates demands that h.s charges thmk but more i

shows them how to think. He demonstra‘es that dialogue compels us to
be on our toes intellectually. In such an activity there is no place for
mmdless banter or slovenly reasomng When engagcd m a sciious con-

then evaluate other points of view: Speaking is thinking for one must

weigh carefuliy each word to ensttre that it conveys the meaning that is
desired. To engage in dialogue is to rehearse in our mind$ what otheiv
have sa:d 10 dssess the relevance and significance of these remarks, to
recognize Other perspectWes than our own, and to explore possibilities
that Heretofore were unknown to us. As Socrates demonstrates, genuine

dlaloguc avmd«; lndoctrmatton by holding all points of view, including

one’s own; (O the same rigorous €xamination. _Thinkinig, everyoiie's
thinking; is Sﬂb}ectcd to the most rigcrous test of logic and cxperlence
To do this is not casy but, as Socrates demonstrates, the estabhshmcnt

of a community of inquiry enhances the cooperative search for grea'er

understandmg

adults; little pt 'phn.al dlSC tod-
form: In recent years phtlosophtcal dtscoursc has become more technical

and scientific, hence of interest only 1o the specialist; the academic

phllOSOpher Yet what the Greeks discovered and Socrates modeled

more than 2,000 years ago — thiat the »'nexamined life is not worth liv-

lng — is as true today as it was then: Only by thinking can human beings

- .gain understanding and meaning in this world. And as Socrates

demonstrated in Plato’s dramatlc dtalogues conversations among par-

ticipants in a community ot“ inguiry sti stimulates thinking about tlinking.
Establishing a cof ﬁiUriity of inquiry is 'he most important ingredient

necessary for fostering good thinking; but # is not enough. Children

need something to think about if they are 10 be encouraged to think

well, and unless they have access to literary materials that st|mu ‘ate in-

terest in phxlosophleal ideas, they are not likely to develop or sustain a
genume community of inquiry.

In order to transform classrooms into communities ot" inquiry,

chnldren nieed a Socratic model to emulate that is appropriate to their

level of r.iatarity: The; need to read and talk abouit children who; like
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phllosdphtcal material presented i the form of a story if they dre to be

encouraged 1o be reflective: The phtlosophy for children novels meet

that need. They offer students a model of a community of i inquiry in ac-

tion, Just as Socrates modeled a process of i inquiry for his studerits and

just as Piato’s dialogue offers such a model for adults; the characiers in

the no»cls provtde clementary and mtddle school sthdents wtth ap-

students_find the novels interesting; they are intended as pedagogtcal

rather than literary works; designed to offer children and youth a

substantive intellectual die. around which a sturdy and lasting com-
munity of inquiry can be built.

The ideas introduced in the novels are of universal interest and
sighificarice, but as pedagogical materials they are intended 1o stimulate
ge’nu’i’ne i'n"q'u'i'ry ih the claéérbdr‘n Th"e ideaé i'rit'r'ddij'céd in iHE h"oVéi's

students In siich 4@ ci
tion- and- -answer session between the teacher and mdtVIduaI students

tdeahy the conversation shoiild be passed from student to student with
the teacher partlcrpatmg as one of the group. 11 such a community all
are commttted. mcludmg thc teacher 1o follow reasor wherever it may

couraged to volunteer pertment personal experiences or to offer drF

ferent mterpretatlons or perspectives. Discussions shoiild focus mmally

on ideas or cvents in the novel that are of interest to the students, but

they should progress to other ideas and interests Suggested by thie niovel.

In a true cornniumty of inquiry; students learn to value their own

thoughts as well as the thoughts of others and to subject all ideas; ini-
cluding their own; to careful scrutiny.

Just as Spcrates personified the examined life; the characters in the

phrlosophy for children novels personify a community of inquiry in ac-
tion. These characters demonstrate the characteristics of good intellec-
tual inquiry, including efforts to be objective; impartial; and relevant as
they cofitinually struggle to figure things out. In the novels; inteliectual
iﬁﬁﬁif" 5‘ﬁi6§i élWéi’é 6ccijr§ iri a bijblic rjlace Vviih th 6r ﬁiére chiirjreri
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zling to them. The dlscussmn is usually mmaud by a character who en-

counters a situation that is confising and seeks help from friends in

trying to figure q; dut. While the problem is usually phllosophlcal in
nature, of more significarice is the children’s manner of coping with it.

Naively sharing their sense ononder thes? chlldrén demonstrate a will-

ingness to express their most private thoughts to admit to their own ig-

norance or bewildermient; to overcome their fcaré of being different,
foolish, or stipid. Such naiveté and candor is refreshing; and the
characters offer students in the Llassroom models who take risks, both

publicly and prlvately. bellevmg that progress can be made in solving the

puzzle confronting them: Though progress is made; the quest never

ends. The solutiofi (o one person's puzzle raises additional questions in

the mind of another; and the process of inquiry continues.

Numcrous examples of intellectual inquiry occur in the phllosophy
for children novels: The one presented below appears in Chapter 6 of

. Harry Slom’emewrs Discovery. Fran Wood and Laura O’Mara are

SIeepmg over at. Jlll Portos house The hour is late and the gtrls have

death; Eventually their thoughts turn to thinking about thinking and

Fran wonders out loud:
“But hal s a ‘mmd" And how dc you know you havc one"“

replied, “Just like I know I've got a body.

Jill's father knocked at the door and 1old the glrls it was past midnight
and titiie they were asleep. The girls promised to stop t:lking (at least J Jitl
did; the others jusi giggled). But before lofig they were back on the same
subject.

Fran !r]§x§1gd that a person could see and touch. his body, but he
couldn’t see or touch his mind, and how could anyone know His trind was
real if he couldn'i see or touch it? ““When- you say ‘mind’,”* Fran conclu-
ded; ‘‘all you'ie talking about is your brain.’

ere aré 16ts of . even though we can't see or

N
** Laura objected. ‘‘For ex

ple, if I go for a swim, is there
really some kih’d of thing called a swim? If I go for a walk or a ride, are
there reaily things called walks or rides?"’
'S what are you saying?* Fran asked. =
““What I think Laura's saying," said Jilt; “*is that what we call think-

ing is somclhmg we do; like swimming or walking or riding.”
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““That's right;"* Laura agreed; "*that’s just what | mean. When I said
before I had a mind, 1 nieant that [ #iind things. | mind the (elcrphone or
my baby sister; or just my own business. But *having a mind’ is nothing

1 agrge
the brain. [ know l said before it was,

. Everyonc giggled for a while; then Fran went on. **What 1 inean is; you

can't see clectricity, but it's real So why couldn’t our thoughts be
somclhmg electrical in the brain?*”
This time # was Jiil's mother who told the girls they would have to
continge the conversation in the morning.
**Mom,"’ said Jill, **what's a mind?"*

'\Irs Porlos suspculgd 5hc was. belng drawn m(o a Lonversanon lhal

_ *No,** her mother rcphed 1 really lhoughl of it as something real
pg}wm\mblc. You coaldn't ever sec it; bat it was where your thoughts
were, and your feelings, and your memories and imaginings, and they too

were all made of this same thin, filmy staff:"”’

*Oh,"* Jill exclaimed, “‘that’s so right! That's exactly what the mind
g1
Mrs Porlos smiled, “Pcrhap

said. Then after a moment; she added; "And I'in not just saying that
bccauserggrshlgiie,r”nd I'd rather riot discuss it. It's true — [ really don't
know. But sometimes I think it's nothing but language."’ '
*Language?™ Jill asked.

__ “"When children first begin to talk, they talk to other p.ople,” said
Mis: Portos **Whn othier people aren't around (o talk to; the children
keep right on talkiug as if they were, In other words, tiiey start talking to
themselves: And they talk to themselves more and more quietly until they
can't make sounds at all. That’s called thinking."*

“And yod mean;’* said Fran; ‘‘that al first children ‘would see things
o:ly when they were present, but when those lhmgs weren'l presen( the

chlldren would remember or lmagme lhem" So lhe lhoughls in our minds

__*“‘Oh my, Fran, I d~=" know, I never thought of it quite like that,**
Mrs. Portos replied.




The conversation continiues with Mr. Portos e tering the girls’ room
and contributing to the dialogue, but no definfte solution is forth-
commg Sml progress has been made By engagi g m a dtalogue on a

sights into what the mind i is or is not. Whlle |t is

learn from aduits; it should be noted that Mrs. Portos; by partICIpallng
in tHe dlalogue began to see things a little drfferently tnan before. The

above excerpt illustrates that wh:le definitive solutions may -not be

ach’ sed, understanding for both adults and children can ke enhanced

through dtalogue v
‘?\ ln addttton to demonstratmg the posm e results that a commumt) of

classroom quickly note that certam characters are rtsk takers whtle

others are more cautious; some are analytical; while other< are ex-

perimental; and some are emptncal and others are spe’culatwe Students

readily g grasp that there is no one right way of thinking and that progress

»is best achieved when individuais possessing different styles of thinking

focus on common problems.
Provided wrth numerous examples of a heterogeneous commumty of

- inquiry in actron students m the classroon. tend to identify with and

serloijsly the ldCaS mtroduced in or generated by the novels; they are

compelled to reflect, to concentrate, to llsten closely to others; to assess

and evaluate ways of examining an issue that previously never occurre”
to them. In other words, as they emulate the styles of thmkmg modeleu

forthem in the novels, students in the classroom perform a whole host

S
of mental activities that are rarely used in most other school activities.
Such activities are grouped together under the catch-all phrase
“‘thinking skills:"’ Like much else that we do, mental skills are perfected

only by doing them: While particular acts and Skl”S needed to think well

can be identified,; thmkmg well is the selection and coordination of the

acts and skills necessary fora partlcular«task In 4 sensedt is not possible
to icach this; since thmklng well means thinking for oncself — an activi-

ty that no one can or should do for us: But an atmosphere to encourage

the recognition; selection; and application of appropriate thifiking skills

G 3
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can be created. As Socrates ¢ .monstrated, genuine dialogue assumes a

method of inquiry where all ideas and thoughts are, scrutinized in the
search for greater understanding. The philosophy for children materials
ceek 10 revive this Socratic ideal by cenverting classrooms into com-
munities of inquiry. Through such dalogue, students develop bvond
mere recognition of particular thinking skills; they move toward

mastery of such skills as they assemble and usc them in their reasoned

response to matters of importance to.them.
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Training Teachers to Use the Philosophy
for Chjld n Program ’

he phrk)sbphy for children novels provxde excellem models of non-

authorltarlan pl‘nlosoph!ca' inquirv. 'While such models are an essential

mgredxem of a thinking skills curnrulum, the role of ihe classroom

teacher is of & ual impor:ance: If the ph|losophy for chlldren ‘materials

-are to succeed 1i: assmung«smdems in dlscovermg meaning in their lives, .

teachers must_ create a classroom atmosphere that encourages

phxlnsdphlcal dxa]ogdc among stadents:

Guiding a phl dsophical discassion is an art that few teachers have

mastered. It requires an understanding of when a'id wnc!f. not to in-

tervene in the discussion. It requires skill in eliciting views and opinions

from students and in heiping them to discover the logical lmphcauons of

4
their vie's. Orchestrating a phllosophlcal discussion involves retarning

to thoughts and points of .view volunteered by students; weaving the

threads together, and assisting students to understand that their ideaz

"make a difference in their lives. Like “Socrates; a teacher of

phxlosophxcal mquxry must be a gadﬂy, admomshmg stuaents to be m-

them 1o dlsccver underlymg assi.lmpuons, and assisting them- in the

search fo more compretiensive solutions.
Teachers committed to philosophical mqqxr" ‘can, with practice,
develop the skills rieeded to conduict a philosophical dialogue. But first,

they mast have retained somie of their childlike wonder. They must be

intellectually open and ﬁonest curlou5eaboul as well as crmcal of the

L4
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coachmg m thie art of conductmg phrlosophrcal mqurry Teachers who .

are genuinely comimitted to philosOphrcal inquiry (not-all are) and who
respect the opinions of chitdren can; with tranlng, successfully imple-

) Jhient the philosophy for chlldren program.
’ 1f teachers are to conver: their classrooms into communmes of in- .

quiry, they must first partlclpate in such a community and experience

. .

firsthand the power of dialogue in stimulating thought. During the last

decade, Matthew Lipman arnd his associates at 1APC have conducted
riurmerous one- week and two-week workshops to prepare consultants

and teachcrs for the phllosophy for children program. Living together i

a retreat- -like setring for a wq.k or-two, the worRshop participants ex-

perience, m[lgh as children in the classfoom do, the developmient of a

commuanity of inquiry. After being coached by 4 member of the IAPC

staff; cach participant conducts a dialogue sesslon on a pa[tlcular

chapter of the novels. After the sesslon,-stafl' fiembers point out
strengths and weaknesses of the preseritation: Generally; this format 1s

followed in preparing both teacher trainers and teachers.

Individual teachers, schools and school dlstrlcts interested in learn-

mg more about the program should cofitact the lnstrtute for the Ad- -

vancemcnt of Phllosophy for Chlldren Montclatr State College Upper

' located throughout..the natron it is relatlvelj easy to arrange for a

training-consultant to explam and demonstrate the program to parent -

and teacher groups. These sessions are desrgned to demonstrate what ac-

" tually occurs in the classroom by havtng parenis; teachers; and children

read aloud and: dlSCUSS a selection from one of the novels. In this way,

interested parents and teachiers geta sense of what the program is about .

and how it works in the classroom If th|s m|t|al demonstratron

ing._ : ;
. One model is the mtensrve one- or two-weck workshop, usually COn- _

ducted durmg the summer with teachers from a particular schiool or

" district: Partrcrpants in the workshop read and discuss the- novels as a

group The teacher tramcr mmally models the process, démonstratrng

shoold be tised to supplement and rernforce thie ideds discovered in the

2 6 .‘_’li ) ' .
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leaghgrs wnh the conitenit ot the riovels and lhe process of phllOSOpthal

inquiry:
thlc paruupmmg, in phllObOp}‘lLal dlaloguc is essenual. it is not the

same as oruhgsmmng a philosophical discussion. Therefore, par-
uupams in (hc workshops are expected 1o take turns planning, and con-
ducting a session that focuses on the ideas generdted by a selection trom
one of the novels. The teacher traifier offers constructive teedback at
the conclusion of each presentation: Paruupams quickly realize that it

is not as casy as it looks; but [h&.) learn from their own miistakes ds well

as from those of others. Participants readily memhizc with orie

another; and such empathy, when combined with other shared ox-

periences, contributes to the development of a Lommunny of inquiry:
Teachers must experience and understand the power of such a com-
miunity if thev expect to convert their classrooms into one:

In addition o the workshop format, teacher lralnlng is Béiﬁg con-

duucd in other ways, such as a school inservice program in which
tuuhers .mcnd sessions once or twice a chk afler sehool or m (he cven-

o iﬁ'irjli:i‘iii.‘m (hc program m (helr own classrooms Unllkc the
workshop format where the training occurs prior to implementation,
the inservice approach allows teachers to implement the program im-
mndlalnly under the supervision of a teacher irainer. Such inservice
training usmlly takes place over the course of a semester or year, with

the teacher trainer hired as @ consultant to a school or school district,
While this format offers the advantage of lmmedla(e feedback and

supervision; the weekly afternoon sessions during a school year mike

conunuity difficult.
Realizing that better-prepared teachers are needed o lmplemcnl the

program; the 1APC has concentrated much of its resources on devisifig

ways o prepare teachers to convert their classrooms lnlO communities

of inquiry. Since 1974 the IAPC has provided a one-year inservice train-

ing course for almost 1,000 clementary and middle school teachers

in the state of New Jersey. IAPC has also trained teachers to implement

the program in various projects throughout the country. Having
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tectuited and trained a small cadre of academnc phllOSOpherS as training
consultants the 1APC efforts have made it possible for schoul districts
all across the nation to have access to the training iecessary to lrnple-

Several colleges and universities olTer graduate courses for teachers

who wish to irnplcmcnt the philosophy for children program. Montclair
State College; in conjunction with 1APC, recently has instituted a

Master of Arts in the Teachinig of Middle School Phtlosophy This

M.A.T. in philosophy for children is ifitended to develop superi or

jeachers capable of integrating the teachmg of thmkrmg skills with the
/content areas The M.A.T. students take courses in philosophy for

children, social theory, psychology. and pedagpgy Ten of the 46 credits
needed for the degree consist of student teaching; and each graduate is

certified in a disciplirie other than philosophy.

The Program for the Advancement of Analytic Thinking for
Children at Texas Wesleyan College in Fort Worth was established to

prepare Fort Worth teaehers to teach philosophy -in their classrooms.
The program, which serves as the core of Wesleyan's master’s degree ifi

philosophical foundatlons. offers a year-long seminar with teachers

meeting for 2% hours each week to discuss the philosophy for children
materials. Tuition is waived for these teachers and six hoiirs of graduate

ciedit is given for partncxpatmg in the seminars and unplementmg the

phnlosophy for chlldren program in their elementary classrooms. In

three years Wesleyan's program, with a grant_ from the Fort Worth

Fleming Foundation; has prepared more than 130 teachers te lrnplement

the phllosophy for children program.

The amount of training necessary to lmplement the phtlosophy for

children program varics. Some teachers grasp thke content and process

more rapidly than others, but experiefice suggests that substantial train-
ing is needed for the successful implementation of the philosophy for
children program. However, training alone is not enough. Unless
teachers understand and are commltted to philosophical inquiry, no
amount of training can transform them into etfective philosophy for
children teachers. If the commltment is there; the training is available,
packaged i @ variety of ways to meet the needs of individual teachers,

schools, and districts: o
28 o
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for Children Program

Empmcal evidence suggests that the philosophy for chlldren program

significantly enhances the thinking skills of children. The fxrst research

conducted on the philosophy for children program occurred at the Rand

School in Montclalr New Jersey, m 1971 It was here that Matthe.w Llp—

economlcally and racnally heterogeneous fifth-graders: Using the

California Test of Mental Maturity, »retests and posttests were ad-
ministered to both Lipman’s experimental group and to a control
group. Accordmg to Martin L. Bierman, director of Public Services for
the Morntclair Public Sckools, after 1 nine weeks the experimental group
showed a gain in logical reasoning of 27 moniths over the comparison

group: In addition; the studernits’ reading scores on the Iowa tests were
examined prror to and two years after the experimernt. Again differences .

between the two groups proved to be significant, leading Bierman to

conclude that "”1? experiment conducted positively affected the reading
scores of the students two-and-a-half years later’” (Lipman, 1976).

The Rand expenment demonstrated thie abmty of the program to get

results when taught by a college logic instructor; bqt are ébmparable

results found when regular classroom teachers implement the  program?

A 1975 experiment in Newark; New Jersey; conducted by Hope Haas of

the Institute for Cognitive Studies at Rutgers Umversxty. suggests that

the philosophy for children program gets positive results from teachers

as well. When reading is stressed; as seemed to be the case in Newark;
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the [APC program is capable of producing significant improvements in
reidiig; When reasoning is stressed, as oetrred in the o1 iginal Rand ex-
perifiient; improvement in reasoning sKills resules:

In the Newark experiment, 400 fifth- and sixth-grade students were
tested: the students in the experimental group gained an average of cight
months in reading ability as compared with five months for the control
groap: Several classes in the experimental group made dramatic gains,
with onc class gainiiig twi -and-a-half years in reading ability and
another class gaining a year and four months (Lipman ct al., 1980).

Beginning in September 1976 and continuing through May 1978, the

. Eduvational Testing Service condocted an extensive research evaluation

of the philosophy for children program. Involving two New Jersey com-
munitics, Newark and Pompton Lakes; the experiment sought 1o assess
the impact of the program in two scttings: a large inner-city area and a
subtitban lower-middle-class area. Results of the experiment revealed
significant improvement for the experimental groups ifi formal reason-
iiig on three of the four grade levels in Newark (the program was im-
pleticnited in grades 5 through 8). Experimental groups achieved highly

significant improvement in creative reasoning in both Newark and

favorable impact on students. According to the teachers; students ap-

peared to be more curious, better oriented toward their tasks, more con-

sid'qr;ité‘oi one another, and betier able to reason (Lipman et al.; 1980).
~ Other experiments, including one with emotionally handicapped
childr@n at the Devercaux Day School in Scottsdale; Arizona, in 1977,
have produced similar results {Simor, 1979); The research has contintied
with projects in Lexingion, Kenitucky; in 1978 (Karras; 1979), and Hilo,
Hawaii. in 1970 (Higa, 1980). The research discussed above is reported
in Mauhew Lipman, ‘‘Thinking Skiils Fostered by the Middle School!
Philosophy for Children Program,’* available from IAPC.
Recently, a major 'p’hilﬁ's’opii&f for children project in B@lhléherﬁ;
Pennsylvania, was cvaluated. Beginning in 1979_in six schools the
philosophy for childrer program was expanded to 15 elementary schools

by 1982. Plais were made to expand the program to all fifth-; seventh-;

and eighih-grade él;;sy@g}a; in this eastern Pennsylvania schg}pﬁlisiyfléﬁ\.
With the help of a $62,000 grant from the National Endowment for the
: : 3 () 30
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Humanities, more than 3,000 students in Bethlehem are now enrolled in
phllOSOphy for children courses:
Anecdotal evidence from the Bethlehem prOJect suggests that both

stadents and teachers have benefited from the project. According to

A: Thomas® Karisotis a mrddle sghool prinupal and leader of thc
John Acerra; a sixth-grade teachcr at the Lincoln Elementary School
“I have a sixth-grade kid; Ricky; who reads at a scgond -grade level. But
in the philosophy class he has opened up because he knows he will not
be told ‘no.’ He has become more wiiling to take risks; ke nas become a
more lmportam part of [hc (.lilSS ” Henry Rlchards who has taught the

Elementary School, indicates Lha[ ,thc program has lmprovedf hls
teaching. Trained with 32 otlier Bethlehem teachers by members of the
IAPC staff, Richards noies that he no longer looks for specific yes or fio
answers and | now refrains from answermg hlS own quesuons

Tesung Servxcc has evaluated thc smh grade program in Bethlehem.
and her appralsal lenids credenice (o these anecdoal comments: Samp-

ling 750 Bethlehem students from 32 sixth- grade {:lasses in 15 schools;

Shipman prctested and posuésted these students usmg Qucsuoning Task

4 (an instrument dﬁveloped specifically for this program by the Educa-

tional Tesung Servrcc). as well as other instruments; to assess both for-

mal and informal reasoning skills: Shipman concludes that students in
29 of the 32 Bethlehem classrooms involved in the philosophy for

_children prbgram showed significant improvement in reasoning skills.
According to Shipman; Bethlehem children participating in_the

philosophy for children program improved their problem-solving skills.
Shirjrriari fijrihér CériCIﬁdEs thai ihié di'\iéré'e saﬁirjlé 6f éixth’grad'ers
reasoning skills, in their ﬂuency and ﬂe‘(lblllty of lhought. and in their
daily and social classroom behaviors” {Shipman 1983).

As was discussed in the last chapter, the philosophy for children pro-
gram has been lmplememed i lhe Fort Worth sChools wnh area
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week: The David K. Sellers Eluncm"ry School in Fort Worth is usmg
the phnlocophy for children materials throughout its K-$ curriculum. A

tecent evaluation of the Fort Worth project showed improvements in

the students’ thinking skills (Reed and Henderson, 1981).

A unique aspect of philosophy for children in Fort Worth is ns im-
plementation at the Regional Day School for the Deaf. According to
Bill Moffau; principal at the Regional Day School, because hearing-
|mpa|rcd thldrcn are not Lonslamly cxposcd to words they rarély

for children cxpands lhur honzom by hclpmg thcm cxplore all the

possibilities. In working on ambiguity with students at the school forthe

déaf, Ron Rerfibert, 4 cofisuliant for the program, notes that they

looked at five definitions of the word hor: “Thcv were familiar with hlgh
temperatires and that was about all; Then we looked at other mcamng,s
of hot: spicy, popular, somc!hmg stolen Working this way; we hope to

make them take the context of what they read or see seriously.”

_ The success of the program at Texas Wersleyan and Fort Worth of-
fers encouragement for others interested in makmg philosophy for

. children commonplace. Umversmes and collcgcs across the nation are

new providing courses to train teachers 1o use these materials. More

sngmﬁcamly, efforts are underway to establish regional centers for the

advancement of phllosophy for children. The successes to date suggest

thiat philosophy for children is a viable program that, when properly

taught; achieves significant positive results.
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Problems of Philosophy for Childrer

Substanual teaeher trzmmg is requnréd 16 nmplemem the phll(‘sOphy

for children program; but while training is necessary, it is not sufficient

for successful implementation: For teachers who have retained a sense

of wonder about the world; traming can empower them to convert their

classrooms into communities of i lnqmry For those who do not subscribe

/alues on which the program is based; no amount of training is

ldeally. philosophy for children should be taught only by teachers
who consciously choose to convert their classrooms into communities of
inquiry. Realistically, this is not possible if school districts adopt the
program and mandate that their teachers participate in the program

against their wishes.
Another major problem in 1mplementmg the phxlosophy for chxldren

lf Jde pr ments muist be purchased
admlmstered and scored. While phllosophy for children is an excellent

educauonal program, it is not inexpensive. Without exception, the most

. successful projects have been funded by gither national, reglonal or

local foundations
In addition to these problems; consrderable classroom time is needed

for developmg a genaine phllosophlcal commumty ldeally, children in

the ciassroom should be dxscussmg Harry or one of the other novels
once or twice a week for an entire school year. As already noted; this is
not likely to occur in an already crowded school curriculum unless a
strong case for the educational value of the program can be made. The

33
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program is ggmrally mtroduud as part of the reading or languagg arts
curriculum, but it often assumes its own identity as children find it ex-
citing and look forward to "phllosciﬁhy time.

Despite these drawbacks the successes offer reason for opum-sm.'
Whiile teachiers need assistance in implementing the program, once they
are trained they have lhug skills for the rest of their lives. If it makes

lh’Ln’i better teachers; as many indicate, the expense is a worthy invest-

ment in bolh thclr own and dmr studmts luturg ng phnlosophy

phllosophy for children is a move in the nght direction: 1t ix morc lhan a

passing fad; and as our society awakens to its need for a more concerned

and reflective citizenry, philosophy for thldrcr will plav an increasingly
important role in the education of thc future;



O

ERIC

Aruitoxt provided by Eic:

- making up a story for class: Intended for children in third a

IAPC Curriculum Materials

~ Kio and Gus by Matthew Lipmar (36.50)

Six-year-old Kio mects Gus, a blind child, while visiting his grand-

ideas, animals, peuple, and things. Kio and Gus wonder about such cor-
trasts as make-believe and reality, fear and courage, saying and doing,
and truth and beauty. The characters in the novel express interest in the
coricepts of space and time and the relationship between language and
the world. The riovel is ifiterided for readers aged 7 to 10.

This is the instruction manual for Kio and Gus.

Pixie by Matthew Lipn.an (36.50)
Pixie; the main character in the novel; playfully tells a story about
or class i nd fourth
grade; this novel is designed to initiate inquiry on the acquisition of
meaning. Philosophical puzzles are used to generate diversified
classroom discussions; developing children’s awareness of logical,
social; familial, and azsthetic relationships. Pixie introduces young
veaders to ratios, similies; meta hors, and analogies.

Looking for Meaning by Maithew Lipman and Ann Margaret Sharp
($30) .
This instruction manual for Pixie contains activities to reinforce ihe
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philosophical content of the novel, emphasizing such reasoning skills as

generalization, classificdtion, concept development comparisons,
-analogics, corntradiction, and seriation: |

L As already noted; this novel introduces ,th'e techniquies of critical
thinking and both formal and informal logic by modeling a community
of inquiry as students, parcnts, and teachers begin to think about think-
ing: This novel has been successfully used in grades 4, 5, and 6.

Philosophical Inguiry by Matthew Lipmag, Ann Margaret Sharp, and
Frederick Oscanyan ($30)

ThlS |nstrucuon manual for the Harry novel is desngned tc relnforcc

reasoning techniques and loglc Exercises and activities are provided for

each of the 17 chapters in the novel and assist the instructor in or-
chestrating the discussions. .

LiS&z’ h-,' Ma'zhew Li'p'ma'n' tSé*Séi

such as falrness naturalness, hes and truth and thie niature of rales and

negotiations, with an emphasis on the 1nterrelanonshxp of loglc and
morality. Lisa is appropriate for students in grades 4 10 10:

Frederlck Oscanyan ($20)

This instruction manual for Lise provides exercises and actlvmes that

enable students to operationalize the ideas and reasoning skills intro-

duced in the novel:
\

. Sliki by Maiihew Lipman ($6:50)
Sukl also a sequel to the Harry riovel, follows the characters in the
other novels during their freshman year in high school: Harry has dif-

Fcugtyoeoin'p'l'eting hns writing assignments because he has nothing to

i ‘i 36
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-

criteria for the assessment of,wrmng, the relaﬁtrons;..;‘ betwecn thmkrng
and.writing, and the distinction between craft arid at.

Writing: How and Why by Matthev\vs Llpman and A in Margaret Sharp»

(330)

This instruction manual for Suki inciudes an anthology of poems by
and for children. The poems and exercises encourage children to express
in writing what matters to them and helps them to distinguish good
writing from bad.

"
b
’

- Mark by Matthew Lipinan ($6.50)

Mark is accased of - andal'zing the school and is arrested. As His

friends try to prove his innocence; topics such as the nature of

bur~aucracy; the function of law; individual freedom versus societal

demands, and ..native concepts of justice are discussed.
Social Inquiry by Matthew Lipma:. ($30)

This instruction manual for Mark prowdes inforration and exercises

desngned to expose students o lssues that confrout any society and:to

the basic phxlosophlcal questions that each issue raises. Mark and Social

lnqulry are ideal for a high school civics or American government class.

These materials are available from the First Mountain Foundatnon
P: O: Box 196; Momdalr New Jersey 07042.
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Brandt, Anthony. "Teaching Kids to Think.* Ladies Home Journal, September
1982, pp. 104-106.

tion.” Thinking 2 (1989): 21-31:

Karras, Ray W. “Final Evaluation of the Pilot Program in Philosophical |

Reasoning in Lexington Elementary Schools, 1978-79 Thinking 1, no. 3 and
4.(1979): 26-32. ' :

Lipman, Matthew. “Philosophy for_ Children.” Metcphilosophy 7 (January
: 1976): 37. Reprinted in Thinking 3, no. 3 and 4-{1982).
Describes Lipman's initial efforts to teach Harry Stottiemeier’s Discovery 1o
fifth-graders.
Lipnian, Matthew. “Thinking Skills Fostered by the Middle School Philosoph;

{for Children Progzram.” Unpublished paper. Upper Montclair, New Jersey:
- Instizute for the Advancement of Philosophy for Childreri, Montclair State
College, 1981.
Identifies the thinking skills developed by the program and provides sum-

maries of various research conducted on philosophy for children projects.

Philosophy. Philadelphia: Temple University Press, 1978.
A collection f essays by past and contemporary philosophers concerning the
teaching of philosophy to children. '
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Lipman, Matthew; Sharp, Ann Margaret; and Oscanyan, Frederick. Philosophy
in the Classroom: Philadelphia: Temple University Press; 1980.
An in-depth; readable account of the beliefs and ideas behind the philosophy
for children program. Essential reading for individuals scekmg greater

understanding of the program.

Mauhcws Gareth B. Philosophy and the Young Child. Cambridge; Mass,: Har-
vard Umversny Press, 1980.

A delightful account of children's wnlhn;,ness o playfully enter lhc world of
ideas: N

Munby. Hugh. “Philosophy for Children: An Example of Curriculum Review
and Criticism."” Ciiiiii‘iﬂdiﬁ' Inquiry 9 (Fall, 1979): 229-49.

Oscanyan, F

n Federick S. "The Role of Logic in Education.” in Growing Up with
Philosophy; edited by Matthew Lipman and Ann Mr.-edret Sharp.
Phlladelphla. Temple University Press, 1978.

Shipman, Virginia. “Evalu
Bethlehem, Pennsylvania.
An_account_of the research conducted on the Bethlehem; Perinsylvania;
philosophy for children project.

* Thinking 4 (1983) 37—10

June 1982 pp: 7 16
An informalive account of the Bethlehem Bf\ilosophy for children prOJecl
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3. Open Educ
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8. Discipline or Disaster?
0
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]

). Who Should Go to Coilege?
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-— Schools

<19 Sex DLllerences m Learnmg to Reaqo,

hable?
Whence? What? Wl?ilheﬂ

26. The Teacher and the Drug Scene
29. Can litelligence Be Taoght?
30: How to Recognize a Good School
31. in Between: The Adolescent’s Struggle for

41. Metrication. Kinencan Slyle
43, Motivation and Learning in School
44. Informal Learning
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___ Desegregation
142. Intercultura) Educati

(Continued oninside back cover)

See inside back cover for prices.
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3. Death Educatr'
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Migrant Education: Teaching the Wandering
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Controversial Issues in Our Schools
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Conventional Bargaining .
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